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Abstract 
The relationship to reading from childhood to adulthood is considered a major factor in shaping literacy. It is important to 
monitor its development for effective impact on students in this area, as well to enrich the theory of readership. The aim of the 
empirical investigation by means of narrative methods was to identify the factors and processes that affected the relationship of 
pedagogy students to reading throughout the course of life. Furthermore, the aim was also to create models of readership 
development. The paper is devoted to the results of this investigation. It provides information about codes that have been 
abstracted from readers’ biographies. Moreover, it characterises five models of reading that were modelled on the basis thereof: 
the model of permanent interest in reading, the model of gradually developing interest in reading, the model of reading with 
obstacles, the model of lost interest in reading and the model of unawakened interest in reading.  
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1. Introduction 
 
Readership as a positive and active relationship to reading and literature plays a major role in the educational effect 
on the development of individuals, as well as, through it, on the cultural level of the nation. Interest in reading is 
accompanied and supported by pleasant experiences and satisfaction or joy from acquired knowledge. Frequent 
contact with texts contributes to the cultivation of personality in different areas. It leads to the development of 
reading skills required in everyday and professional life, as well as for studying, learning about the surrounding 
world, deepening the interest of a reader in a particular area of science and culture, developing the imagination and 
© 2015 Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
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emotional life of an individual. We will monitor the continual development of this important phenomenon in 
pedagogy students from childhood to adulthood, as it has a valuable mission in their case. In their future profession, 
they will help to develop the literacy of their students. We want to contribute to the knowledge of relevant processes 
and factors with the purpose of application in didactic theory and pedagogical practice.   
  
1.2. Developmental Period of Readership and Factors of its Formation 
 
The development of a reader takes place in stages, the characteristics of which are given by Czech authors O. 
Chaloupka (1982),  K. Homolová (2008), J. Trávníček (2013), A. Zachová a kol. (2012). Foreign authors include, 
e.g., Ch. Garbe (2008). 
These experts agree on the basic features and factors. They establish that children in the pre-school age are 
interested in books and storytelling. In grade 1 primary school, in the majority of cases interest in reading persists, 
although the impact of the difficulty of training reading skills at the beginning of learning often has an adverse affect 
on some individuals. The deciding factor for the further development of reading is the period of puberty, when a 
reading crisis may arise. If interest in reading remains in this period, then it is typically retained until a later age in 
life.  
The specifications of individual stages are essential for practical intervention in readership support. Information 
helps shape an optimum relationship between external factors (socialisation of others) and internal development, so-
called self-socialisation (cf. Garbe, 2008, p. 11) in favour of readership.  
The basic factors in shaping interest in reading and books are family, school, possibly peers and even indirectly 
mediated by the conditions of society and multimedia. These factors are currently confirmed by the last major 
reading research conducted in the Czech Republic.  
Research points to some negative moments and trends in the development of readership today: the amount of time 
children spend reading is shortened, the frequency of contacts with books is lower, interest in reading books for 
pleasure is declining (boys more than girls), as other media compete with books. All of this has an impact on the 
development of reading skills in children and youth, as well as on the results of education. (For more details see 
above mentioned authors). The way leisure time is spent is also impoverished, thus the quality of life as well    
(Hlásna, S., 2011; Loudová, I. & Havigerová, J., 2014). 
This very brief and general characterisation describes the most common and the most significant features and 
manifestations of relationships to reading in individual ontogenetic periods. The development of interest in reading, 
however, is much more extensive, as variable factors interfere with its continuum that have different degrees and 
various consequences or responses in individual (non-)readers  
  
1.3. Methodology of Investigating the Development of Reading 
 
Research conducted in the Czech Republic has largely monitored the state of readership of a certain age period 
through questionnaires and interviews. The coherent process of the development of readership in individuals from 
childhood to adulthood with associated individual changes in factors and varied reactions has been investigated less 
often. This can be monitored through narrative methods, because is necessary to recognise the dynamics of a 
reader’s life and not just test results.  
 
• Narrative Method and its Results to Date in the Field of Readership 
  
The narrative qualitative research method is a procedure where the respondent talks about his/her life from birth to 
the present, while the personal experiences stored in his/her memory in the form of stories are included in the 
narrative and bring new perspectives to old topics and reveal new ones  (Gavora, P., 2006). In his/her reader 
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biography, the respondent mentions milestones and reactions to important events that determined his/her subsequent 
direction in life. He/she also describes experiences that accompanied them. In the narrative, motivation of conduct is 
either directly or indirectly mentioned, providing interesting and important information. Moreover, the first 
memories mentioned in the narrative are also important, because they contain important life issues. In the narrative, 
the development of “I want – I can – I should” (the Modal verb “would”) often appears, from, from which it is also 
possible to read relevant information and context (Chrz, 2007).  
The basis of the investigation of readership using the narrative method is self-reflection, on which the narratives of 
the respondents is built about the development of their relationship to books and reading. In this regard, 
metanarration is also mentioned (Chrz, 2007). As the development of sophisticated narrative skills occurs 
approximately in adolescence, we believe that the narrative of university students for research purposes will be 
appropriately classified in terms of informative value of their stories.   
The narrative method is widespread in psychological research and in ethnography, but recently it has also been used 
for pedagogical purposes, e.g. in the teacher’s studying of stories and other groups of people – more details Chrz, V. 
(2007), Miovský, M. (2006), Bitnerová, D., Doubek,D. &Levínská, M. (2012). 
The narrative method is demanding on time in terms of collecting data and evaluation. It tends to be criticised for 
“lack of objectivity” and varying interpretation of data. (About the narrative method in more detail Hendl, 2005, 
Chrz, 2007, Miovský, 2006). Given that the narrative method brings information indicative of the richness and 
diversity of reality (Chrz, 2007) and the possibility to monitor a problem in development (Miovský, 2006), we want 
to use these strengths in our investigation. The principle of the narrative method is usually used in the analysis of so-
called readers’ biographies, in which respondents describe their manifestations of readership throughout life.  
We have met with the application of the narrative method in the field of readership used by German experts Ch. 
Garbe (2008) confirms that a readership biography is a suitable method for determining factors of readership (also 
Schön, 1993, Graf, 1993, In Garbe, 2008).  
 
1.4. Formulation of Research Questions  
 
1. Which factors influenced the relationship of pedagogy students to reading throughout life? Which factors had the 
greatest impact in individual age periods?  
2. Will such different key features appear among students that they will enable the formation of models of 
readership development?  
  
1.5. Objectives of Empirical Investigation  
 
1. To determine the factors and conditions for shaping attitudes to reading and books, and individual reactions to 
them in various stages of development.  
2. To determine the personal experience of students of pedagogy with the shaping of readership throughout the 
course of their lives.  
3. To create models of readership development using the data obtained about the development of relationship to 
reading and literature.  
 
1.6. Methodology of Empirical Investigation and Characteristics of the Respondent Sample  
This empirical investigation was designed as qualitative research. Narrative methods and interviews were used for 
this purpose.  
Using the narrative method (described above) we investigated the processes shaping readership throughout the 
course of life of pedagogy students. They recorded their stories about the development of their interest in writing 
under the title “My journey to reading and readership”. 
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An open interview was used for clarification and for additional information about the course and factors of 
readership.  
Investigation using the narrative method was conducted among 1st and 2nd year students of the Pedagogical Faculty 
of the University of Hradec Králové (UHK). The total number of participants in this investigation was 34 students, 
of which 29 were females and 5 were males. These respondents constitute a specific group, both by their future 
professional orientation and, in particular, because 17% of the total number of respondents is studying the Czech 
language. They know how to easily and concisely express themselves. They are assumed to have a higher interest in 
reading and because the majority of them were grammar school students, they show higher quality literacy 
(supported by e.g. literacy research – PISA).  
We chose this group because pedagogy students at this age are capable of quality self-reflection. Through it they 
realise factors, conditions and major associations that they have experienced, and in writing, which leads them to 
more accurate expression, they understand them better. They can use the results consciously later on in their 
pedagogical practice, positively implement them in their approach to teaching and concept of the teaching 
profession.   
Investigation method: After the collection of data, the evaluation phase followed, which corresponded to the 
implementation of the established theory (Strauss & Corbinová, 1999). According to the recommendation of 
experts, we first sought breakthrough events. We determined codes (key features), that represented a significant or 
recurring factor influencing the relationship to reading. Throughout the course of data evaluation we modified and 
completed the codes. We confirmed them with specific statements and described the impacts on the codes and their 
consequences. We prepared an overview of the most frequent codes, deduced typology or models of readership 
development from the most common characteristics and named them. We created and described models of 
readership (model stories of readers), in order to further specify the diversity of readership development.    
 
2. Results  
 
2.1. Results of the Analysis of Readers’ Biographies: Models of Readership Development of Pedagogy Students  
 
In the stories, in which the students of the Pedagogical Faculty of UHK portrayed, in writing, their relationship to 
reading and literature, we determined five groups of model 
s (see Table No. 1) based on the most frequently stated so-called key words (features, codes). They have a similarly 
variable occurrence of factors, reaction types and almost identical dynamics in terms of relationship to reading 
throughout the course of life.  
 
Table 1. Models of readership of development 
 
Models Number of 
students 
1. The journey of lasting interest in reading – the story of an eager reader 14 
2. The journey of a gradually developing interest in reading – the story of an 
    acquired reader 
4 
3. The journey to reading with obstacles – the story of a reader by obligation 5 
4. The journey of lost interest in reading – the story of a forced reader 9 
5. The journey of unawakened interest – the story of a “non-reader” 2 
In total 34 
 
 
2.2. Characteristics of Readership Models  
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The characteristics of readership models are built on the following most commonly occurring key features in 
narratives: the first memory associated with reading and books; motivation – feelings – relationships, milestones – 
significant events; reading and its particularities, opinions on reading and books; and the final self-assessment and 
evaluation of others. They will be incorporated in the description of individual models. 
 
1. model: The journey of lasting interest in reading – the story of an eager reader 
The storyline of the readers of this model is straightforward. They are internally motivated to reading and their 
interest in reading and books is constant throughout their lives. Since childhood they have been supported by parents 
and grandparents in this area. Their first memory is clearly related to their parents reading aloud and reading 
bedtime stories, and is associated with pleasant feelings. It is almost surprising how often even grandparents were 
mentioned as participants in this ritual.  
Reading has always satisfied students of this model, which is why they always found time for it, even in challenging 
times, when mainly study requirements for secondary school and university increased. They also described 
situations in more detail, which illustrate their interest in reading and books.    
Karla: “… I remember when as a grade 2 primary school student I kept going to the library, and then I read on the 
way home so that I had already finished the book by the time I got home”..  
At primary school, they most frequently indicated Harry Potter (3x), teacher (3x), parents and grandparents (2x) as 
their milestones. At secondary school, the milestones were most commonly their Czech language teacher (3x), who 
motivated them to read. Attending grammar school reduced their time for reading for pleasure (5x) and respondents 
of the given group negatively perceive their lack of time for reading.  
“Compulsory” reading (it is not really compulsory, but recommended reading, however, students clearly refer to it 
as such) is not referred to as some sort of an extraordinary factor; however, it is mentioned as something important, 
although less popular for some (mainly males). They manage to weave their favourite books into the curriculum. At 
the time of the requirement for the relevant compulsory reading, they often already have read part of it or read it 
later on when they no longer need to.  
Permanent interest in reading throughout the entire duration of development is typical for this group of readers. 
They read and read more challenging literature, they come into contact with it at an earlier age than their peers.  
Hana, 20 years old: “... I remember that my first true borrowed book was the Iliad and the Odyssey by Homer;… 
after Homer I borrowed Čapek, Dostoyevsky, Hugo, Světlá, Tolstoy, Dickens, Dumas and many other famous 
authors. I was never disappointed reading their books, on the contrary, they always left me feeling fully satisfied.”  
Even at present, she regularly goes to the library, but also to the bookstore. She feels good in the presence of books.  
Ela, 19 years old: “… I also really enjoy visiting libraries, where it is quiet, it smells of books and people read 
here…” 
Reading in their spare time means relaxation (Homolová, 2008) also mentions the approach to reading as to 
relaxation).  
Furthermore, even the description of the places where they have read comes across as original. Helena (20 years old) 
in the bathtub, František (20 years old) in trees, later on, due to greater comfort at get-togethers.                                       
Respondents in this group appreciate books and describe how they feel internally enriched from them, they often 
express the importance of books in general. The writing of own texts, however, only appeared in two cases from the 
total number of respondents.  
Readers in this group do not consider themselves as special in any way, even though they read a lot and with great 
pleasure. For them, reading is a matter of course, a standard. In their testimonies, evaluations of others appear as 
readers. 
In the stories of this group of readers, the expressions “I would like to”, “I want to” are predominant and mainly in 
situations in which they express regret for not having more time for reading. (see Chrz, 2007) on the modal verb 
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would). 
It is the largest group of respondents, which is positive in terms of the demands of university study and their future 
profession.  
The storytelling and reading of parents, their role models and support, the conditions at home (extensive library) 
apparently had a strong motivational impact on reading when they started attending school, as well as on the 
formation of pre-literacy knowledge and skills.  
 
2. model: The journey of a gradually developing interest in reading – the story of an acquired reader  
The journey of this group of readers was not clear from the beginning. Their interest in reading gradually developed. 
Their first memory related to learning how to read in grade 1 primary school. In the additional interview they 
mentioned that they do not remember much from their pre-school period, but that their parents definitely read them 
bedtime stories. On the other hand, they all agreed that they did not enjoy reading at all in 1st grade primary school. 
The causes of disinterest vary: “compulsory” reading and its topics, overall lack of interest in reading, as well as 
pressure from outside. In the majority of cases, they state signs of a positive attitude towards reading in grade 2 
primary school, or not until secondary school. Multiple factors contributed to readership. Specifically in this model, 
several impulses were necessary that gradually strengthened their positive attitude to reading, e.g. reading a 
particular book. Most of them were captivated by the storyline of the Harry Potter books (Gábina, 20 years old: “…I 
am very glad that I got a Harry Potter book for my birthday back then, otherwise, I would never have taken up 
reading. So it seems.”) or a book they received as a gift. The positive influence of peers was proven. During 
puberty, it is very strong and sharing common experiences is an impulse for them to read. These transformations 
may also be associated with the need to find answers to their questions and problems, which they experience in this 
sensitive period of life. In most cases, the positive relationship to compulsory reading does not start to change until 
secondary school. At present they feel like full-fledged and happy readers. In their testimonies, readers from this 
group primarily deal with the transformation of their relation to reading and books in general. They describe major 
moments of experiences from reading books that were so powerful that they began to seek reading. They do not 
focus on the evaluation of reading of other individuals in their story.   
This is an important finding of our investigation from a didactic and educational point of view. Therefore, one of the 
optimistic conclusions is that it is never too late to acquire students for reading. In this case, we work with a group 
of students who grew up mostly in a good socio-cultural environment, where they also had their own role models. 
Ch. Garbe states in such case, that it is a group which has undergone positive literary socialisation (Garbe, 2006). 
However, the group of children and youth, who do not live and do not study in stimulating conditions in this area, 
will remain a problem in general practice in primary and secondary schools. 
 
3. model: The journey to reading with obstacles – the story of a reader by obligation  
Memories of the readers of this group of their first contact with books are positive. They were surrounded by them, 
they had enough experience with them, their parents (and grandparents) read to them in pre-school years. 
Nevertheless, the line of their story is very “zigzag” due to alternating periods of interest and disinterest in reading.  
In terms of readers’ manifestations, this group appears to be quite varied. We note overlaps mainly into the fourth 
group in the features of a forced reader, but also partly into the second group with their unfavourable attitude 
towards compulsory reading. Marie, 19 years old: “…In a higher grade they introduced compulsory reading but I 
did not read a single book from the list, as I preferred to read girly novels by Lenka Lanczova. My mother tried to 
get me to at least read Robin Crusoe, but I refused to.”  
In grade 1 primary school they were forced to read, but in grade 2 primary school they felt an inner need to read. 
They mainly devoted themselves to “their literature”, which their friends recommended. Major changes took place 
in secondary school. The milestone for them was the decision “to do something with themselves” or the desire to 
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succeed, to do well in their GCSE. The transformation is apparently related to their inner world, the ability of self-
reflection, self-discipline, responsibility and with the desire to succeed in life.  
Kristýna, 19 years old: “…At secondary school, I began to realise that I can not make living diving… and that I will 
have to start doing something with myself. I ended all of my sports activities, began studying harder and gradually 
started to read.” They discover the benefits of reading for themselves in secondary school and university, but they 
do not reflect in general on either reading or books.   
Today, reading is once again a hobby for them. 
The modal verb “would” is related to the past. 
This group also demonstrates the possibility of influencing a positive attitude towards reading, but it naturally has its 
conditions – apparently experience and feelings from early childhood and the social environment that is stimulating 
in this direction. 
 
4. model: The journey of lost interest in reading – the story of a forced reader 
Students from the fourth model are the second largest group by number. The line of their stories is degressive and 
unfortunately relatively high in number. It begins with the effect of the parents and, in a large number of cases, even 
grandparents on a child by telling stories and reading aloud books. Their positive relationship to reading persists 
even in grade one (primary school). They read books quickly and repeatedly. Nevertheless, their interest in reading 
progressively sank so that at present they express no interest in it a al. In grade 2 primary school, they began to 
prefer other activities. The interest in books still persists in only a small number of students in this group (3x). The 
cause of the negative attitude to reading is compulsory reading for them, because they were forced to read the given 
books. However, those who still read in grade 2 primary school, still enjoyed reading in secondary school. In 
secondary school, however, the situation deteriorated due to a lack of time for various reasons, e.g. the impact of 
intensive study, other interests, such as music, sport, as well as earning a little extra money or work on the computer. 
Furthermore, it is also caused by focussing on a specific field or spending free time with friends.  
Among the respondents we find contradictory relations in stages of development as in the 3rd model. However, they 
differ in the present stage, when interest in reading is completely lost.  
It can not be said that they do not read anything. This group can be referred to as holiday readers, forced readers, 
readers of compulsory reading or “non-readers” due to a lack of time. The difference from real readers is that they 
do not make time for reading. They read mostly by force or compulsory reading only in a limited extent. They admit 
that they do not read much, but are in no way bothered by it.  
Iveta, 20 years old: “…Nowadays I barely read. I recently had a weak moment and read my roommate’s book 
because she kept talking about it. …Computers and the Internet are to blame for why I stopped reading. A person 
constantly browses the Internet or plays a film instead of reading a book.”  
Only few “philosophise” about reading and books. When they evaluate reading, they focus rather on other 
individuals.  
From a pedagogical point of view, this group has clearly wasted the chance. It is evident that they had a good 
foundation for reading, but school (and family) missed the opportunity to pursue their readership (e.g. by changes in 
procedures). The horror of compulsory reading in students is proof of that. They have different interests. It is 
therefore also possible to recognise individuality of interests in some cases and their definition in a different 
direction. The experience with reading from childhood is important. In these cases, it fortunately forms a good basis 
for various literacy activities. We should not be concerned that they now have other hobbies, but rather by the great 
indignation with which a large number of students recalls the forms of coercion and the size of this group.  
5. model: The journey of unawakened interest – the story of a “non-reader” 
The story of the readers of this group is simple. The line is flat and is led along low levels of relationship to reading 
and books. Representatives of this group do not mention the pre-school period, they have never enjoyed reading, 
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they have never been avid readers of books and are still not interested in reading. They read occasionally, mainly 
magazines with interesting things. Compulsory reading discouraged them right from the very start of attending 
school.  
Self-assessment is honest and apparently they see themselves realistically. Moreover, they are also satisfied with this 
situation, they do not want to change anything about it. The modal verb would is not used at all here. In terms of 
teacher training and their future profession, the only positive thing is that this group is the smallest. It is not about 
people who read absolutely nothing. They attend university demanding the study of different texts and have 
completed secondary school, where they also read a certain number of texts. However, they do not make time for 
reading books (mainly for pleasure in free time).  
The expression of these students was very brief and concise statements did not provide a more detailed description 
of processes and manifestations.  
In terms of acquiring students for reading, future teachers from this group will apparently be the most problematic. 
 
3. Conclusion 
 
We managed to successfully apply the narrative method among pedagogy students, identify the factors and agents 
that most influenced readership in individual stages of the ontogenetic development of a generation of students, who 
were approached, and to create readership models from the acquired data, which in spite of generally applicable 
characteristics of the stages of readership demonstrate differences in individuals respondents, or groups of 
respondents with similar manifestations. 
The use of the narrative method in the field of readership, in our opinion, is of importance to the methodological 
area. This qualitative procedure of empirical investigation has yielded results and revelations that can be responded 
to at a theoretical and practical level, as they help to clarify the specific context and causes of readership and non-
readership. The incorporation of findings into teacher strategies can contribute to more effective education of 
readers.  
The results induce further considerations about more general educational contexts. The relationship to books can be 
solidified through reflection on one’s own questions and problems, and subsequent guidance to self-education.  
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